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INTRODUCTION

AGES 8-14

Teaching Values

students and to involve them in thinking about themselves, others, the world and

values in ways that are relevant. They are designed to provoke the experience of
values within and build inner resources. They are designed to empower and to elicit
potential, creativity, and inner gifts, Students are asked to reflect, imagine, dialogue,
communicate, create, write about, artistically express, and play with values. In the process,
personal, social and emotional skills develop as well as peaceful and cooperative social
skills. The values have been arranged to provide a sequentially-based series of skills which
build upon cach other. The exercises include self-csteem building skills, positive social
cammunication skilis, eritical thinking skills, and artistic and deumatic expression,

T]:e Living Values Educational Program values aclivities are designed fo molivate

Three Core Assumptions

There are three core assumptions upon which LVEP is built. The first assumption is drawn
from a tenet in the Preamble of the United Nations' Charter, “To reaffirm faith in
Sunclenmented Itunan rights, in the dignity and worth of the human person...." 1)
Universal values teach respect and dignity for cach and every person. Learning to enjoy
those values promotes well-being for individuais and the larger society, The second
assumption: 2) Each student does care about values and has the capacity to positively
create and Team when provided with opportunities. The third assumption is the basis for
creating an educator raining program: 3) Students thrive in a values-based atmosphere in
a positive, sife environment of mutual respect and care -- where students are regarded as
capable of learming to make socially conscious choices.

These Living Values Activities can be wtilized by school teachers, day-care and camp
directors, and parents. The adults involved are integral lo the success of the program, for
stabents learn by example and are most receptive when the information and learning points
are cungrucnl with the behaviors of the person sharing,

LYEP Trainings

The ereation of a values-based atmusphere Gicilitates the success of this program, making it
mewe cijoyable, benclicial, and effective for bath students snd eachers, During Living
Values: An Eiducativnal Progeam trainings, cducators participate in valoes awareness
sesstons, ey arc asked to reflect on their vwn valies, olTer their ideas on elements
wilhm a valies bavied stmosphere, and imagine an optimal chssooom environment, After

g
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teachers discuss their ideas on best teaching practices, LVEP's théoretical model and the
rationale behind the variety of values activities is presented. This is followed by one or
more sessions engaged in LV EP values activities for children and/or young adults. The
workshop then turns to skills for creating a values-based environment: acknowledgement,
encouragement, and positively building behaviors; active listening; conflict resolution;
collaborative rule making; and values-based discipline.

Adults are asked to bring their own rich experiences into this initiative. The values
activities contained in this section are only a beginning. Please expand on them with your
own creativity and cultural and educational resources.

A Variety of Values Activities

It is not enough for students to hear about valves. To really leamn, they must experience
them at many different levels, making them their own. And, it is not enough to feel,
experience, and think about the values; social skills are needed to be able to use values
throughout the day, The youngsters of today increasingly need to be able to see the effects
of their behaviors and choices and be able to develop socially conscious decision-making
skills. If the youth of today are going to carry these values not only into their personal lives
as adults, but into the larger society, then it is also important to have them explore issues of
social justice and have adult role models who exemplity those values.

Reflection Points

Reflection Points are at the beginning of every value unit and are incorporated in the
lessons. They define values and offer some abstract concepts for reflection. There isa
universal values perspective, that is, of valuing the dignity and worth of each human being
and valuing the cnvironment, For example, a point in the unit on Respect is: Everyone in
the world has the right to live with respect and dignity, including myself. A Tolerance
Reflection Paint is: Tolerance is being open and receptive (o the beauty of differences.

The teacher may wish to add a few of his or her own or use favorite sayings from the
culture of the community and historical figures. Students can make up their own
Reflection Points or research favorite sayings from their culture or history.

Imagining

A few values units ask students to imagine. For example, students are asked to imagine a
peaceful world, to share their experiences, and then to draw or paint a picture. This
inagination cxercise not only elicits creativity of “good students™ but also interests
studenis ofien considered resistant or “unmotivated.” Visualizing values in action makes
them more relevant to students, as they find a place within where they can create that
experience and think of ideas they know are their own.
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Relaxation/Focusing Exercices

Very ullen students do not like “having to be quict” in school, ‘Lhey seem to experience it
as having to curtail their fun and repress their energy and enjoyment. It is viewed not as
something enjoyable but as something necessary to do in order to comply with adult
requests. The Peace, Respect, Love, and Freedom units introduce Relaxation/Focusing
exercises. These are designed to help the students enjoy “feoling” the value, Teachers
have found that deing these exercises help students quict down, be more content, and
concentrate more successfully on their studies. Some teachers have found that students
enjoy making up exercises of their own for the class,

Artistic Expression

Students are encouraged to reflect about values and experience them artistically and
creatively through the arts. For example, they make slogans about peace and put them up
on walls, or they sculpt freedom, draw simplicity, or dance cooperation. As part of the
activities about Simplicity, students are asked (o take short walks in nature, write a poem to
a tree, and write & poem which the tree may write to them. While some songs are within
the kit, teachers are asked to bring in traditional songs of their culture or the cultures
present in the area and to sing those with the students. Older students create poems and
songs about values and bring in their eurrent favorites.

Sell-Development Activities

In these activities, students explore the value in relation to the self or build skills in relation
to the value. For example, students look at their own qualities during the unit on Respect
as well as the types of words that give happiness (o themselves and others. In one of the
activities in the unit on Honesty, they examine their feelings when they are honest. There
are a few stories about values, and teachers are encouraged 10 bring in their favorite stories
on the unit of focus. Many of the values exercises require positive acknowledgment of
students’ responscs.

Socind Slilts

Tenchers are asked to teach and moedel contlicr resolution skills, Suggestions are made for
elder students to become peace monitors on e playground, While there are many social
skills mehuded within these units, @ few exanples are: I the unit onyLove, students
explore ways o use words which others expericnee as flowers, not thorns. In the wnit on
Hespect, older students examine subtle and not-so-subtle ways respect and disrcspect arc
piven. Cooperation games are fun yel elicil rellective comments. Students are asked to
bisk ol prepnielice duriegs tie ot on Tobermes and o pencrale positive responses in social
e o,
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Cognitive Awareness of Sociul Justice

Through exercises and questions, students are encouraged to look at the effect of an
individual's actions on others and at how individuals can make a difference. For example,
during the unit on Honesty, students are asked to make up a skit portraying the themes of
honesty and dishonesty, taking the context from history or social studies. They then look
far the effect of dishonesty or greed on others’ lives and ask the actors how they felt.
During history class, high school students are asked to look at the relationship between
greed, cormuption, and the denial of human rights. During the unit on Simplicity, students
are asked to examine the messages they get from the mass media and advertisements.

Developing Skills for Social Cohesion

The units on Tolerance, Simplicity and Unity bring elements of social responsibility that
are inferesting and fun. Students explore the variety of cultures using the colors of a
rainbow as an analogy. The unit on Simplicity includes suggestions for conservation and
respect for the earth. Students explore positive examples of unity and then work together
on a project of their choice.

These Values Activities Are Only A Beginning -
Emerge the Values of Your Culture

It is our hope that these activities will elicit ideas from teachers and parents as they explore
wilh students the varicty of ways to experience values. This material is intended to he a
stimulus. Use your own resources and creativity. Adapt them to your group of students.
Use materials that are easily available. Use your creativity, skills, and knowledge to
continue values-based education.

A variety of songs are included. However, since some of your students may not speak
English, you may wish (o translate the words or use songs from your own culture or
different cultures from around the world.

A group of teachers may want to meet before the introduction of each value to share with
each ather their favorite stories for students about that value. Insert your stories at any time
within the units. The students may enjoy enacting the stories. Ask the students to create
their own plays and songs. They might even want to do a skit {sketch, play). Perhaps older
adults ean tell traditional tales and teach ancient forms of music.
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VALUES ACTIVITIES FOR STUDENTS
Ages 8-14

PEACE UNIT

Goal: To experience peace for the self.

Objectives:

To think about and appreciate peace.

To experience what peace feels like and to draw or write about it,
To identify what allows the students to feel peaceful.

To write a poem or short story about their most peaceful moments.
To enjoy being quiet and peaceful during Relaxation/Focusing exercises in the
classroom.

Tao help students increase their ability to concentrate.

To express peace artistically.

0 Te sing two songs aboul peace.

Oo0Dooao

oo

Goal: Toincrease knowledge about the components of a peaceful world,
Objectives: :

a Taimagine a peaceful world and communicate their ideas through words and a drawing
or a short essay,

o Toidentify differences between a peaceful world and a world of conflict.

0 To select ten items which represent a peaceful world.

0 To participate in making a World Cake of human qualities, choosing the qualities that
they L||ink are most important for 4 Peaceful World and sharing the results with their
family.

o To participate in making a “Feelings of Peace” collage.

Goal: To build positive, peaceful methods of deating with conflict, including conflict

resolufion skills,

Oajectives:

0 To participate in a discussion about how they feel when people are mean or hurtful.

0 To thiek of consequences of peace and war.

L Tobeuble w listen to others during 4 conflict resolution exercise and repeat key
phrases of what they say.

W Tu pariicipate in a conflict resolution exercise, stating how they feel and identifying
what they would like others to do and not de. They may participate by playing a role in
the exercise, or as a participant in a real conllict, or a5 a peer mediator,

L To demenstrate understanding of how burt o fear moves into anger by being able to
sinle two examplos.

u T sdenily two thoughts or actions that allow negativity o grow.

L ho adentily two thoughts or actioons e adlow peace o grow,

18
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% Pupildappreciate n.ﬁmgﬂwmﬂqﬁunmimﬁtwﬁ are beneSidal ko the farmers.

The story of

Rampur village,
Farming in
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® Case study
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¢ Underlining words
& Questions-Di .

» Textbook reading -

Land and other

natural resources
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® Surveys

® Textbockreading -
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j- videos
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E. Mappingfhills i
. Pupils Enﬁﬂﬂiéiﬂggﬁﬁwuﬁg
Z Pupils te the cocntries developed in foreign trade.
F. Apprecigion and Sensitivity -
1. Paupi ..ﬂpﬂ;ﬁnﬁﬂhﬂiwﬂnﬁwﬁﬁﬂuréﬁmuﬂggﬂigﬁn

fra

3, Puapilf appreciate WTO, IBRD, DA for its work in controlling foreign trade.

2 Puap hluﬁ&mﬁi&&m&nﬁdﬁmmumaﬁ&%&nﬁﬂmﬂﬂﬁuﬂﬂuﬁrﬁ. .
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. Poflection on Contomporary [ssues and Questioning -

.2 .?Ewﬁﬁﬂn:a&ﬁﬁ&wﬁﬁ&ﬂk. s

1. Pupils understand the problem of food seardity and the need of food security.

2. EEEEEEEW?E“EE?EEWFE?EEEEH |

ghops in their lecality.
Mapping Skills :
1. Pupils locate the areas of pxcessive food grains production in India map.
2. Pupils slso focate the drought prone areas in which food scarcity is there.
Appreciation and Sensitivity © .
1 Eﬂﬁﬁnﬂﬁﬂﬁqﬁmﬂﬁ_mﬂmﬂﬁﬁsﬂa.ﬂﬂi&mi securlty ameng the

pecpie.

cocia | Studies - Lesson Plans - 10 Class
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11. Food Security

Tep 1 e ¢ T T Pl AT

1 Hn_n.n.un_.__nn_uh_.
Food Security

¢ Mind Mapping
» Textbook reading
» Chuestions-DHscussion,

Period.~ wiee Concepts, Teaching, r_mmE Items an

= Pictures
- Mangazings| 1

i Processes

What is food
secLEily 7
How do
paaple suffer
from food

2 | Food security for
‘the country

& Revision
# hiind Mapping

o Textbook reading |-

o Ouerbons-THeoussor

- Graphs

- other food items
Agricultural

s Fevizsion
o hiind Mapping

» Textbook reading |-

Diversification ; ﬂ_.ﬁmuﬂ.ﬂn.ﬂnnup_
_
| -
i |Accesstofood | & Revision S Phorss -
f e Mind Mapping - Peris
¢ Textbook reading _-_ﬂu =k
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Village water sup[;;lies

In the summer of 1967, a chronic drought and an alarming drop in India’s underground

water reserves ignited a revolution in village water supplies -- and started a process of
improvement whose effects are felt to this day throughout Africa, Asia and Latin America.

Around 70 per cent of India is separated from the water table by a deep rock shield, and many
Indian villages that rely on underground water are extremely vulnerable to drought. In the 1950s,
the Indian Government had identified 153,000 villages as 'water-scarce’ - most of them in hard-
rock areas.

In the 1960s, there was a series of droughts, and in the summer of 1967 the situation became
critical in Bihar and Uttar Pradesh when many of the existing wells dried vp. It would have taken
many weeks for the villagers to sink more wells using traditional methods, and some 250 villages
were faced with evacuation to refugee camps. UNICEF flew in 11 pneumatic drilling rigs
capable of boring through 150 feet of rock in about eight hours. When this emergency passed,
the rigs were transferred for use in drought emergencies elsewhere.

As the water table continued to recede, the Government asked UNICEF for more drilling
equipment. Between 1970 and 1974, UNICEF shipped in 125 hammer rigs, along with trucks
and spare parts. Each of these rigs could drill about 100 boreholes a year -- theoretically
supplying water to 12,000 villages and about 9 million people.

But boreholes also need cilicient pumps. Most of the handpumps in India at that time were poor-
quality cast-iron replicas of European and American models that had usually been designed for
fomily use. Bul while pumps in the US might have been used by a farming family three or four
times a day, those in India were used incessantly, with women and children queuing up to use
cach pump from dawn till dusk. Not surprisingly, the pumps frequently broke down, When
UMNICEF did a survey of borcholes and pumps in two stales, it found that 75 per cent of the
prumprs were oul ol action.

Clearly, Indis needed a more rugged pump. A 1975 workshop sponsored by UNICEF, the World
Health Oeganization {WEHO), the Govermment of India and the government of Karnataka state
sotimeed 10up: o design simple envogh to be mamubetured in unsophisticated workshops, easy to
msrintain and costing no move than FS$200,

father than start from seratch, bovever, UNECEF waler supply stalfT searched for the most
durahle painp then available, They settled on the Sholapor pump that had originally been

(2%



designed by a self-taught Indian mechanic. They modified this for easier mass production and
maintenance, renamed it the India Mark 11 and field-tested it in 1976 and 1977.

Mass production of the India Mark II started in 1977-1978, with 600 units a month. By 1984, 36
manufacturers were producing 100,000 pumps a year. By 1987, annual production had reached
200,000. With exports to other countries in Asia, as well as to Africa and Latin America, the
India Mark 1 was well on its way to becoming the best-known deep-well handpump in the
world. Meanwhile, development has continued -- and has produced the more user-friendly India

Mark I

In less than two decades, more than | million of the pumps have been produced, and they have
proved both reliable and durable. A 1984 survey, commissioned by UNICEF, found thal in six
slates in India, 80 per cent were operational at any one time. Every year about 50,000 new pumps
are installed in India, and an equal number are finding their way into communities throughout the

developing world.
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Need for

rural roads

AL LA

nthemrZﬂﬂﬂ,araundmpercenmllHeEt_i&,%f@
villages in India lacked all-weather access F’E’_a_d:_;sﬁ
This constrained economic activities and:
to essential services. Mearly 74 per cent-of:(s
rural population, constituting the maiar'@at; i
poor, were not fully integrated into thé- g
economy.

lacked adequate planning and managemenfs
poor coordination between multiple fund
and agencles. Investing in rural roads w
priority and viewed in solation from.
State and National Highways. :
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Pradhan I'..-'I.anl:n Gr.-_un S.adak 'l'u-jr-la, (PMGE‘I"— Uhr: erim
Minister"s Rural Roads Program) under the Ministry of
fiural Development (MoRD), The program envisages
providing new connectivity o aboul 180,000
habitations through the construction of aboul 372,000
kimis of roads, and upgrading about 370,000 kms of
the existing core rural network 1o provide full farm-to-
miarket connectivity, The total outlay lor the program is
13 billion USD. PMGSY s being implemented as a 100
peer cent centrally-lunded program aimed ot providing
all-weather conneclivity te all habiations of above
400 population (250 in ciae of Diills, ehesen t s tribal
ALCAE )

sustainable mral infrastructure  development. The
Contral Government has formulated detailed Policy
and Operational Guidelines and set up the National
Rural Road Development Agency (NRRDA} to provide
management and technical support B2 e Stabes.

The program has greatly enhanced the capacity of
Stales to plan and manage rural roads by creation
of State Rural Roads Development Agencies in cacl
Stale. These agencics monitor PMGSY works, which
are implementes) by Public Works Departments, Rural
Dovelopment Deparlmenl anl similar agencies.
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The PMGSY program, now part of the Bharat
Mirrman Initlative’, is running inte the 7th year of
implementation. Until the end of Movembar 2007,
canneclivity has been provided to about 42,019 ellgibile
habitations. A total of 100,000 kms of roads have been
tonstructed, serving about 45 million rural peaple.

Connectivity and mobility is the key to reachingout and
opening up new opportunities. With the construction
of village roads, rural india is rapidly transforming.
Wherever the roads petwork has come up the rural
economy and quality of life has improved.,

! Bhoval Nirman inttofive Ji 8 lime boand plan (J005-09) far e dnfosines v,
prepoved by Gowsmnment of tndia [a parinesbds with sbate gEvritimeni] ead
Forhayol R instiuiin flocal gowersment bodies)

o

aF A

Habitations with a population above 1000 are
targeted to be connected by year 20010 and
habitations with a population of 500 by 2015,
Recent estimates by the MoRD suggest that the total
imvestment required to meet the PMGSY targets was
Rs. 1,320,000 milllon. From this, Rs. 269,290 million
have been spent on bullding roads and the balarce
of Rs. 1,050,710 million will be used to connect the

remaining unconnected habitations that are eligible
under the program.
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